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CLASSIFYING LANGUAGE ACTIVITIES
[bookmark: _GoBack]The activities will progress in difficulty from low to high verbal and cognitive demands. The teacher will use quadrant two to match photographs of different ecosystems with their names and identify different species according to how they reproduce because it requires simple language and is not cognitively taxing. Describing the water cycle with the help of water and writing consequences of changing the conditions in an experiment will need a slightly demanding language, but the cognitive demands are low; hence, it will be classified in quadrant three. Explaining how you solved an issue to classmates and professors and telling your peers about the biographies of prominent scientists are both linguistic and cognitively demanding activities that will be classed in the Cumming matrix's quadrat four. Giving explanations for why a student chose a work of art by a painter as their favourite and repeating the names of the polygons after the teacher is cognitively challenging since students must explain their descriptions; hence it will be placed in quadrant four of the Cumming matrix.
In the second Cumming matrix, Quadrant A represents activities such as daily conversations in routine and playground language with high context-based and less cognitively demanding language.  Language development will move from quadrant A to quadrant D; hence quadrant D will represent academic language activities that require a high level of cognitive demand, such as making a presentation about George Washington.  Quadrant B serves as a bridge between quadrant A and D; hence it Iis very importantly in this process. An activity such as a facilitator reading a story to children who know the story well will be classified in quadrant B since it involves cognitive demand provided with contextual support. Quadrant C portrays activities that are context reduced and cognitively undemanding. Examples of activities that can be classified in quadrant C included asking children to trace letters repeatedly. The activities in this quadrant are mainly used in reinforcement and practice aspects of language.
Learning Scaffolding is very effective due to its ability to engage most learners. Scaffolds ensure that students build from their prior knowledge and form associations with new information, concepts and language acquisitions. Scaffolds provide an opportunity for the students to be successful before they move into unfamiliar concepts. Scaffolds minimize failure and decrease frustration for students when acquiring a new language. The framework is temporary and puts up for support and access to the meaning, which is taken away when the student feels they have mastered the concepts. Some of the learning scaffolds that can be used to increase learners' achievements include; verbal scaffolds, which is how information is verbally given and explained to students during instruction. The verbal scaffold can be provided by reinforcing contextual definitions, simplifying questions and engaging in re aloud in a process where the teacher corrects pronunciations (Hai-Jew, 2011). The procedural scaffold that can be used includes; providing explicit modelling through visuals and gestures. Using wait-time when asking questions to give all students to respond can be effective, and giving discussion prompts to aid discussions. The teacher can also allow students to cooperate with students when disusing the concepts.
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